











STRATEGIES FOR INCREASING PARTICIPATION

These ideas for facilitating participation by children and young people were suggested by
parents and professionals who took part in the project.

1. The child’s/young person’s right to make their views known

» Ensure that all children/young people are aware of and understand their right to be heard.

» Ensure that professionals and parents are aware of the child/young person’s right to
make their views known and that, given appropriate opportunities, they are well able to
do so.

> If, for whatever reason, the child/young person is not to attend the meeting, some other
way of allowing them to express their views should be devised.

» Always invite the child/young person to attend, ensuring that they understand that it is
their right to do so. They also have a right to decline the invitation.

> If the child/young person declines an invitation on one occasion, do not assume that this
decision will always apply.

» Preparation for involvement and participation in formal meetings and decision-making
should be part of the Personal and Social Education programme for all pupils.

> All pupils need training in self-advocacy.

2. Professional attendance at the meeting

» Keep to a minimum the number of adults present at a meeting to be attended by a
child/young person.

> As far as possible, the adults should know the child/young person and be known by them.
Any adults who are not known should be introduced, or introduce themselves, as soon as
the child/young person enters.

» The child/young person should know why each of the adults is there.

> A key person should be appointed to prepare and support the child/young person and, if
necessary, represent their views. This should not be left to the parent, whose views may
sometimes be in conflict with those of the young person.

» If necessary, reduce the number of adults present for that part of the meeting when the
young person is to be present.

3. The conduct of the meeting

» Parents report that they can find facing a formal gathering of professionals intimidating
and suggest that a more informal approach may be better where children are involved.

» Pro formas devised for recording proceedings should include prompts to ensure that
children’s/young people’s views have been ascertained, discussed and recorded.

» Whenever possible, appoint a chair for the meeting who knows the child/young person
and is known to them, and who communicates well with young people. If necessary, the
chair can ask another of the adults to conduct proceedings for the time the child/young
person is to be present.

» Alternatively, someone well known to the child can be nominated to make sure that the
child is well-received, is put at ease and understands what is being said, rephrasing in
simpler terms where necessary.
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Where matters need to be discussed which may be distressing for the child/young person
to hear, two meetings may need to be arranged, or the meeting divided in two: allowing
for a formal session for adults and a more informal session when the child/young person
is to be present.

Where a child/young person is to be present for only part of a meeting, consideration
should be given to what the child/young person is to do during the time adults are talking
alone.

All the documents which are to be presented at the meeting should be circulated in good
time in order for parents and child/young person to be able to offer informed views. The
documents should be free of educational jargon and easy to understand.

Where possible, reports from different sources can be collated into a single, composite,
jargon-free report.

Ideally, there should be no surprises at the meeting; all the issues should have been
covered in the pre-meeting documentation.

The child/young person attending a meeting should be included from the outset, not left
to sit through most of the meeting before getting a chance to speak.

During the meeting, the child/young person should be encouraged to contribute and
assured that their contributions are of value. They may need time to marshal their
thoughts in order to respond and should not be rushed. Because a child/young person
does not respond immediately does not mean that they do not wish to do so.

Any views expressed by the child/young person, whether at the meeting or by other
means, should be entered in the record of the meeting.

A record of the meeting may be easier for parents and children/young people to
understand than a formal minute.

Supporting the child/young person

Canvassing children’s views about any matter that concerns them should begin at an
early age.

In the early stages, in particular, consultation should be informal and appropriate to the
child’s age and level of maturity (e.g. using smiley faces to determine likes and dislikes).
Children/young people with speech and language difficulties should always be supported
before and during the event and special measures should be put in place to ensure that
they have understood the proceedings, the outcomes and the reasons for decisions
taken.

Support should include a pre-meeting event between child/young person and his/her key
worker, at which the matters to be discussed are explained and the child’s/young
person’s views sought.

Such a meeting may include role-play, note-taking or preparation of a report or booklet.
The child/young person can compile a portfolio of achievements which includes items
he/she has found interesting, enjoyable etc. This not only gives professionals an insight
into the interests of the child, but also gives the child something familiar to see, hold and
talk about during the meeting.

The extent and nature of the child’s/young person’s participation should increase with
age and maturity. Older children should be supported in such a way that they are able to
make a personal presentation at the meeting.

A report based on the child’s/young person’s views may be circulated prior to the
meeting, may be read at the meeting, used as a prompt, or may be used as notes by the
key worker at the meeting. It may also serve as a way of entering the child’s/young
person’s views in the record of the meeting.
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Alternatives to attendance

If the child is too young to attend, or does not wish to attend, or does not wish to speak at
the meeting, the parent can serve as advocate. In order to fulfil this role the parent needs
sufficient prior notice of matters to be discussed at the meeting to enable them to
ascertain their children’s views.

If a report of the child’s/young person’s views is made prior to the meeting, this can be
considered at the meeting.

Debriefing

If the child/young person has not attended the meeting, decisions made, and the reasons
for them, should be explained.

Even if the child/young person has attended the meeting, one of the adults present
should ensure that the proceedings have been understood.

The child/young person should have the opportunity to ask questions or to ask for an
explanation.
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ACTIVITIES USED WITH YOUNG PEOPLE AT THE FEBRUARY WORKSHOP

Preparation

Before work started, each participant was given three paper shapes in red, green and amber.
These were for use throughout the day to signal if you understood, were struggling a bit, or
wanted the speaker to stop and explain.

The aims of the session, the timetable for the day were written on the flip chart and agreed
with the young people. They then discussed the conditions which would be needed to make
the day work, eg: co-operation, being nice to each other, teamwork, being willing to talk,
food, laughs, fun, ‘no put-downs’.

Activities

Big wind blows

(to gauge their experience of being consulted, or their opinions sought in some way)

The young people sat in a circle. They were asked to respond ‘yes’ to questions by standing
up and finding another seat. The number of young people responding positively to each
question was recorded.

Reporters

(ice-breaker)

After the previous exercise people were well mixed and no longer necessarily next to their
friends. This task was to speak to the person who how happened to be next to them, to find
out what they could about them and to report what they had found out.

Win/win

(negotiating a mutually acceptable outcome)

This was like arm wrestling, in pairs, but whereas the prize for people on one side of the
table (A) was one piece of chocolate for being the overall winner in a given period of time,
the prize for player B was one piece of chocolate for every time they were able to win in the
same period of time. Players were left to discover that, by coming to a mutually acceptable
agreement before the ‘match’, A could allow B to win lots of times in exchange for a share of
the rewards.

Stars

(self-esteem)

Each young person was given a bright yellow A4 sheet covered in starbursts. They were
asked to write or draw in the starbursts things that made them feel good, for example, things
they were proud of, things they were good at.

Personification

(distinguishing between rights, wants and wishes)

A poster-sized outline of a person was provided, and coloured post-its. The young people
were asked to write on post-its and place near the centre of the body things they had a right
to; further out, things they could choose; and around the edge things they would like.
Discussion during and after the task helped clarify the distinctions.
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Parachute games

(interdependence and co-operation)

This team-building session also served to break up the day and let everyone get some fresh
air.

Issues cartwheel

(identifying issues which are important to young people)

A large cartwheel had been drawn on the flipchart, whose spokes represented generalised
issues. The young people wrote specific issues which concerned them on post-its and placed
these on the spokes. The nearer to the centre they placed a sticker, the more important they
thought it was. The issues used in this session were housing, education, health, employment
and leisure, but other issues could be used to suit other occasions, or they could be based
on concerns expressed by participants. An important feature of the activity is the opportunity
to express an opinion anonymously which can then be used as the basis for discussion
without the initiator being identified.

The world’s worst meeting
(providing opportunity and permission to talk about bad experiences)
Brainstorming exercise, with points being noted on a flipchart.

Blockages to the ear of power

(as above, plus developing self-advocacy)

On a flip chart, a large ear was drawn in the top left-hand corner, and a large mouth at
bottom right. The young people were asked to describe their experience of not being listened
to and to discuss ways of making sure you are heard.

Heaven and hell

(to generate discussion)

Young people were asked to draw school in heaven and their school in hell and to talk about
what they had drawn. This activity might need to be adapted to suit the cultural background
of the young people involved.

Debriefing

To help evaluate the day:

1. A large target was drawn on the flip chart, with 5 concentric circles. The target was then
quartered, the quarters being labelled Fun, The Place And The Food, Were You Listened
To? Will Anything Change? Participants were give four small circles to stick on the target,
one in each quarter. Near the centre indicated approval, far away disapproval. The segments
could be adapted to suit other events.

2. They were also asked to write up on flip charts Things I will remember about the day and
Things I'd like to forget about the day.

As part of the debriefing, the young people were asked about what they thought should

happen next. They agreed that they wanted their views heard and gave permission for the
views they had expressed in the course of the day to be passed on.

51



THIS IS MY MEETING BOOK

A compacted version of a booklet developed by the Psychological Services in Glasgow:

THIS IS MY
MEETING BOOK

Soon | will be coming to a
meeting in
to talk to people who know me
well about how | am getting on
with my work.

The meeting will be on

At the meeting will be

About the meeting

| will come in at

for minutes. | can use
this workbook to let everyone
know what | think about school
and about my work.

The adults may talk on their own
for a while but someone will let
me know about the things |
missed.

will talk to me and

answer any questions | have.

Facts about me
My name is
A am years old
My date of birth is
Igoto school
lamin class and
my teacher is

My favourite thing in school is

My hobbies are

At home | like
| do not like
At school | like

School

| am good at

| want to get better at

What helps me learn best

Things that make learning hard

Friends

My friends are

What they like about me

My plan

| am happy with

| would get on better with others
if

| would like help with

Why | like them

The people who could help me
are
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OTHER RESOURCES ENCOUNTERED

Consultation Techniques Dynamix & Save the Children Wales. Ph: 01792 466231
Free materials
The European Convention on Human Rights: starting points for teachers

Contact: Point 1, (Human Rights Information), Council of Europe, F-67075 Strasbourg
Cedex. Email: HumanRights.|nfo@coe.int

The UN Convention on the Rights of the Child: A guide for young people

A booklet produced for young people by the Scottish Executive as part of the Government’s
programme to publicise the Convention. Class sets available from the Scottish Executive at
0131 244 3735.

Free publications from Children in Scotland:

Factsheet No. 1: Children’s rights

Factsheet No.35 Enabling parents of children with special needs to contribute to meetings.
Free publications from Enquire:

The young person’s guide to special educational needs: Life at school and choices at 16+

Having your say at school (video, also available with sign and subtitles)

Factsheet No. 6: Enabling parental participation at meetings.

Other publications from enquire
Your Future Needs Assessment £2.95

Onwards and Upwards: enabling the participation of children with special needs £2.50
Onwards and Upwards: Involving disabled children and young people in decision making: a
training manual for professionals. £15

Websites

www.savethechildren.org.uk/rightonline

This site discusses young people’s rights around the world, and includes an introduction to
the UN Convention on the Rights of the Child, advice on ‘knowing your rights’ as well as case
studies, information sheets and ideas for taking action.

www.angelfire.com/tx3/kidnkaboodl e/kidsrights.html
For younger children

www.unicef.org/crc

www. childreninscotland.org.uk/enquire/publications.htm
Download all Enquire and Children In Scotland Factsheets.
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EXTRACTS FROM NATIONAL AND INTERNATIONAL ADVICE AND LEGISLATION
Concerning the right of children and young people to participate in decision making in
matters which concern them.

1. UN Convention on the Rights of the Child (1989)

“Children’s rights
Child’s opinion: to express an opinion, if capable of forming an opinion, and to have due
weight given to that opinion, in any matter or procedure affecting the child. [Art. 12]”

2. Effective Provision for Special Educational Needs (EPSEN) (SOEID 1994)
“The ten distinctive features of effective provision for special educational needs.

10. Full involvement of child or young person: The views and aspirations of the individual
child or young person with special educational needs are central in making all forms of
provision (p 9)

1.22 In making effective provision for special educational needs, the adults responsible
respect the fact that young people have a statutory right to take decisions about their own
education. They take the view that children have a natural right to be consulted and, as
appropriate, involved in the resolution of issues which affect their schooling. Transferring
responsibility to the individual is best achieved gradually and in manageable steps. The
process is not easy, least of all for those who have, or feel they have, the responsibility to
protect the child or young person from danger or the harmful effects of rash decisions.
However, experience in expressing and making choices, undertaking tasks independently
and taking some personal responsibility for actions are essential prerequisites for successful
transition to adult life.”

3. The Children (Scotland) Act 1995

“Due regard should be given to children’s views, so far as practicable and subject to their age
and maturity. Children aged 12 and over are generally presumed to have sufficient age and
maturity to express a view, if they wish to do so.”

4. Circular 4/96

“(Scottish Office Education and Industry Department 1996)

30. When it is considered that a child or young person may require additional or different
educational provision, the best approach is to focus on the child or young person’s needs
rather than on the difficulties which give rise to those needs. In adopting this approach, the
feelings and perceptions of children and young persons themselves should always be taken
into account. Older children and young persons in particular should be encouraged and
helped to participate in discussions about their educational needs and the provision
proposed by the authority to meet their educational requirements.



80. Young persons should ...be told of their rights when an authority is considering their
special educational needs. The 1980 Act (section 61(7)) stipulates that they should be given
a period of 14 days within which to respond giving their views about their special educational
needs and measures required to meet them, However, as authorities are required to give 21
days in the case of a child, it would be considered helpful to give a similar period to young
persons. Where, however, the education authority is of the view that a young person is not
capable of expressing his or her views on these matters, it will invite the young person’s
parents to do so instead.

81. For children under 16 the opening of a Record of Needs is a major decision affecting
their education and, so far as possible and having regard to age and maturity, their views
should be ascertained and taken into account throughout the process. Education authorities
should when required assist children and young persons to express their views. As indicated
in paragraph 30, young persons and older children should be actively involved in any
discussions affecting their future...

134. Since the IEP will quantify the provision that is to be made, it will be of interest to the
parents and young persons concerned and it should be discussed with them, particularly
when the programme is first drawn up, following the opening of a Record, and their views
should be taken into account.”

5. Manual of Good Practice (SOEID 1999)

“All children and young persons have a right, where appropriate, to participate actively in
decisions about their welfare; those with communication difficulties are, where necessary,
assisted to express their feelings and views and these are valued and respected.
[Introduction p3. “Principles of Good Practice”]

The child/young person and parents are involved in planning, reviewing and making
decisions about the IEP [p 56]

Transition to and from the school/unit, including to post-school provision, is planned in
consultation with parents and, where appropriate, the child/young person [p 58]

6. Raising Standards: setting targets (SOEID 1999)

“Children and young persons, their parents, and appropriate external professional are
involved in the process of setting and reviewing targets [Part 2 p 14].”

“In carrying out their duty [fo provide school education]... an education authority shall have
due regard, so far as is reasonably practicable, to the views (if they wish to express them) of
the child or young person in decisions that significantly affect that child or young person,
taking account of the child or young person’s age and maturity. [Section 2 (2)]”
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8. Assessing our children’s educational needs: The Way Forward? (Scottish Executive
consultative report, May 2001.)

“... The existing arrangements for assessment and recording are not seen as “child-friendly”.
Children complain that they do not feel involved and that their views are either not asked for
or heeded, where they are. Options that might be available are rarely explained to them.
Most experience decisions being made for them by parents or professionals. Also, children
may not wish to participate in the assessments but they do not have the right to refuse.
There is no part of the Record which allows their views to be noted. However, some children
have found the assessment and recording process a positive experience. This is especially
the case when they have been involved in the process and believe that resources are put in
place as a consequence of the Record. [para 44, Children’s views]

Question 16:
What rights should children have in terms of assessment of their individual needs and how
these are met? “

9. For Scotland’s Children (Scottish Executive, 2002)

Rights of the child Where children and young people are offered opportunities to learn
about their rights or to experience meaningful participation they are keen to engage. When
children define what their rights should be they are often both a claim of right and an
understanding of the social responsibilities we all share. For adults and adult-led agencies,
however, a recognition of the rights of the child, an important cultural shift, can be
challenging. Increasingly the child is being viewed as an active agent in his or her world. The
right of the child to participate in decisions which are made which impact upon their lives is
being increasingly recognised and where decisions are made on behalf of children their best
interests are seen as paramount. The UK’'s commitment to implementation of the United
nations Convention on the Rights of (the) Child should mean that a view of the child as a
citizen with rights is being actively promotes and implemented by Government and by service
providers across sectors.

10. How Good Is Our School? 2002 (HMI)

The 2002 edition of Quality Indicators, for use in all types of school, take account of recent
legislation and current policy initiatives. Although there is no single QI which deals with pupil
participation, the theme permeates the whole. The following quotations are taken from Level
4 lllustrations.

QI 3.2 The teaching process: Teacher-pupil interaction

Teachers share the purposes of lessons with pupils. Their explanations, expositions and
instructions are unambiguous and pitched at an appropriate level. Discussions with pupils
promote learning and build confidence. Pupils’ contributions are encouraged and valued.

QI 3.3 Pupils’ learning experiences: personal responsibility for learning, independent
thinking and active involvement in learning

Pupils take responsibility for, and are active in, their own learning. Pupils frequently think for
themselves and reflect on ideas, issues and experiences. They have a very good
understanding of what they need to do to improve.
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QI 3.4 Meeting pupils’ needs: choice of tasks, activities and resources
Pupils contribute to their own learning targets.

QI 3.5 Assessment as part of teaching: Use of assessment information
Information as to progress and attainment is regularly transmitted by the teacher to pupils.
Pupils themselves are involved in dialogue about their progress and their views are valued.

QI 3.6 Recording pupils’ progress: reporting procedures

Parents are positively encouraged to communicate with the school about their children’s
progress and opportunities to consult with teachers are readily available. Formal occasions
are well organised and all arrangements are communicated clearly.

QI 4.2 Personal and social development: planned approaches to promoting PSD
The school uses a range of planned and inter-related approaches to developing pupils’
personal and social sKills.

QI 4.4 Monitoring progress and achievement: the monitoring process

Pupils have opportunities to evaluate their own progress and aptitudes and contribute to their
own learning plans.

Profiles of pupils’ progress and development

A comprehensive and useful profile of individual pupils’ aptitudes, progress and achievement
is built up, with the full involvement of pupils.

Arrangements for using acquired information

Key staff make effective use of information gathered to negotiate realistic learning targets
and enable pupils to develop their own learning plans.

QI 6.4 Staffing :Provision of staff

There is sufficient teaching staff to provide an appropriate curriculum for all pupils including
provision of support from specialist agencies for pupils with special educational needs.

11. Circular NO 3/2002 Guidance on presumption of mainstream education (SEED
5/4/02)

Under section 2 of the 2000 Act, an education authority is required to have due regard... efc.
Education Authorities should therefore make arrangements for hearing the views of children

and young persons whenever decisions on which school they should attend are being
considered (section 21).
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PARTICIPATION BY CHILDREN AND YOUNG PEOPLE IN THE PROCESS OF DECISION-MAKING
CONCERNING THEIR EDUCATION

QUESTIONNAIRE FOR PARENTS/CARERS OF CHILDREN/YOUNG PEOPLE
WITH SPEECH AND LANGUAGE IMPAIRMENTS IN SCOTLAND

Part 1 General information about your child

1. How old is your child?

2. What sort of school does s/he attend? please tick

a primary school

a primary school with a language unit

a special school

a secondary school

a secondary school with a language unit

other (please state)

3. Does s/he have ...

a Record of Needs (RoN)

an individual education plan (IEP)

another statement of needs (please give
details)
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Part 2 Record of Needs meetings

Does your child have a Record of Needs?

If so, please answer the following questions:

About the meeting

How often are your child’s RoN meetings held?

When was your child’s last RoN meeting held?

Before the meeting, what information did you receive about what would be discussed? (e.g. agenda /
reports)

Did you attend the meeting?

Did your child attend all or part of the meeting?

If not, why not?

How many ‘professionals’ attended the meeting?

Did you talk to your child about what would happen at the meeting?

Were you aware that your child has a right to express his/her views?

Does your child understand that s/he has a right to make his/her view known?

If your child was present at the meeting

Was your child given an opportunity to contribute to the discussion?

Did your child, in fact, say anything during the discussion?

Were any decisions which were taken explained to your child?

If so, who explained?
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Was your child given the opportunity to express an opinion about the decisions which were taken?

After the meeting

Were you provided, later on, with a written record of the decisions made at the meeting?

If your child expressed views, were these noted in the written record of the meeting?

In general

Were you happy with the way your child was treated before and during the meeting? Please explain,

Do you think this aspect of RoN meetings could be improved? If so, how?
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Part 3 Target setting

Does your child have an IEP?

If so, please answer the following questions:
(If your child does not have an IEP, please answer the questions at the foot of the page.)

How often are IEP meetings held to discuss your child’s learning targets?

When was your child’s last IEP meeting held?

Did you attend?

If your child does not have an IEP:

How are your child’s learning targets decided and recorded?

How often are meetings held to discuss your child’s learning targets?

When was the last meeting held?

Did you attend?




Part 4 Your views

Please say whether you strongly agree (\V), agree (V), neither agree nor disagree (=), disagree (x), or
strongly disagree (xx) with the following statements.

About your child’s participation o . = X XX

It is important for my child to attend meetings which
concern his/her education.

It is better for my child not to attend such meetings

| know what is best for my child.

It is not necessary for my child to attend such meetings.

It is not necessary for my child to express his/her views.

It is important for my child to understand what is being
discussed at the meetings.

My child is not capable of understanding such things.

My child’s view are important.

My child’s view should be recorded.

In general:
In matters concerning their learning, most children over the age of ...
3 5 8 11 14 16 19 (please circle one number)

... are capable of expressing their views.

If you have any further comments to add, please use the space overleaf.

When you have completed this questionnaire, please hand it in or send it to Mrs Ann Auchterlonie,
Director Afasic Scotland, 93 Denoon Terrace, Dundee DD2 2DG or fax it to 01382 641177.

Thank you for taking part.

65



Please use this space for any further comments you might like to offer.

OPTIONAL INFORMATION

May we contact you for further discussion at a later stage? (see covering letter)
If so, please give contact details here:

Your name

Telephone number

Address
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January 2002

Dear Parent

Research Project:

PARTICIPATION BY CHILDREN AND YOUNG PEOPLE WITH SPEECH AND LANGUAGE
IMPAIRMENTS IN THE PROCESS OF DECISION-MAKING CONCERNIN G THEIR EDUCATION
A few months ago you helped us with the above project by filling in a questionnaire. You were kind
enough to say that we could get in touch with you again at a later stage if we needed further
information.

Parents gave us a lot of interesting information about their child’s involvement in annual review
meetings for the Record of Needs, but less about their involvement in decisions affecting their
everyday schooling. We would now like to know more about your child’s individualised educational
programme (IEP). We would be most grateful if you would complete the accompanying supplementary
questionnaire, which is quite short, and return it to the address indicated at the end. If we have asked
for information which you do not have, please just say you don’t know. Thank you very much for your
help with this.

Ann Auchterlonie
Director, Afasic Scotland

SUPPLEMENTARY QUESTIONNAIRE — Setting, monitoring and reviewing educational targets.

Your name:
Age of your child:

Type of school attended: (primary/secondary mainstream/with speech and language unit etc.)
Does your child have an IEP?

Setting targets

The IEP sets out educational targets for your child to aim for in school.

Who decides what those targets will be?

Do you think the targets are appropriate for your child?
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Are you involved in deciding what those targets are? If so, please explain what form your involvement
takes.

Is your child involved in deciding what the targets will be? How is that organised?

Monitoring targets

Who is responsible for making sure that your child is making good progress towards the targets?

Reviewing targets

How often are the targets reviewed?

Are you involved in reviewing the targets? If so, please explain how.

Is your child involved in reviewing the targets? If so, how?

Please use this space to record any views you may have on the target setting process as it
affects your child.

Thank you for your help. Please send the completed questionnaire, in the SAE
provided, to Hilary McColl, Research Assistant, at Creagan Perth Road, Carsie,
Blairgowrie PH10 6QW. (Phone 01250 872681).
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PARTICIPATION BY CHILDREN AND YOUNG PEOPLE IN THE PROCESS OF DECISION-MAKING
CONCERNING THEIR EDUCATION

QUESTIONNAIRE FOR PROFESSIONALS WORKING WITH CHILDREN AND
YOUNG PEOPLE WITH SPEECH AND LANGUAGE IMPAIRMENTS
IN SCOTLAND

Part 1 General information about your remit

Age range of the children/young people you usually work with ................................

Please tick the descriptions which best suit your role.

| am a class teacher

| am a support teacher

| am a support assistant

| am a peripatetic support teacher

| am a speech and language therapist

| am a psychologist

| am an occupational therapist

| am a manager

Please add any other descriptions which characterise your role

Where are you based? Please tick and add detail if necessary

In a primary school In a secondary school

In a primary school with a In a secondary school with a

language unit language unit

In a special school In a resource location or unit not
attached to a school

Other
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Part 2 Your experience of participation by children/young people

General

Thinking about the children / young people with whom you usually work, please tick one of the
columns alongside each statement:

always sometimes never

At meetings where a child/young person’s future or
learning targets are being discussed, the view of the
chl/yp are incorporated into the process.

Children and young people are invited to attend any
meetings where their future or their learning targets
are to be discussed.

Before the meeting

Someone explains to the ch/yp:

» what the meeting will be about

» who will be there, and why

» that the ch/yp has a right to express their ideas
and point of view

If the ch/yp has communication impairment,
appropriate additional preparations are made which
will help them to express their views.

At the meeting

Children are encouraged to express their views

Children do express their views.

Children’s views are taken into account when
decisions are being reached.

Decisions reached are explained to the ch/yp.

After the meeting

The ch/yp is given an opportunity to discuss what
has happened at the meeting

Particular

Thinking about the last RoN / review / target-setting meeting you attended (please circle):
How long ago was the meeting? ...
What was the purpose of the meeting? ... ...

What was your role at the meeting? ...

Did the child/young person attend? Yes / No (please circle)

Ot WY MOt 2. L e e e e




How many ‘professionals’ attended the meeting? ...

Did the child know who they all were? Yes / No (please circle)

Was the child/young person invited to join in the discussion
or otherwise to express his/her views and opinions? Yes / No

O, WY MOt 2. L e e

Did the ch/yp in fact contribute to the discussion

or otherwise express views? Yes / No

If not, why do you think this Was?...........coii i e
Were any decisions which were taken explained to the child/young person? Yes / No

If SO, Who eXPlained? ......oviiii e e

Was the child/young person given the opportunity
to express an opinion about the decisions which were taken? Yes / No

If the child/young person expressed views, were these noted
in the written record of the meeting? Yes / No

Ot WY NOT .. e e e

Were you happy with the way the child/young person was treated
before, during and after the meeting? Yes / No

What improvements could have been made? ... ...
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Part 3 Your views

Please say whether you strongly agree (VV), agree (V), neither agree nor disagree (=), disagree (x), or
strongly disagree (xx) with the following statements:

About participation by children/young people oo . = X XX

Children/young people should have the right to attend
meetings which concern their education.

It is easier for parents and professionals to discuss the
issues if the ch/yp is not there.

Professionals know what is best for the ch/yp, so it is not
necessary for him/her to attend.

It is better for the ch/yp not to hear what is being
discussed.

The views of the ch/yp should be taken into account
when reaching a decision.

In matters concerning their learning, most children over the age of ...
3 5 8 11 14 16 19 (please circle one number)

... are capable of expressing their views.

In my view, the biggest barrier to participation by children/young people is:

Please continue overleaf if necessary
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We would be interested to hear about any examples of good practice you have encountered.

Please use this space for any further comments you would like to make.

You may return this questionnaire anonymously if you wish. However, if you are willing for us
to contact you for further information at a later stage, please give contact details below.

Your name

Telephone number

Address

When you have completed this questionnaire, please send it to:
Hilary McColl, Research Assistant, Creagan, Perth Road, Carsie, BLAIRGOWRIE PH10 6QW (01250
872681)

Thank you for taking part.
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AFASIC Scotland Research Project:

PARTICIPATION BY CHILDREN AND YOUNG PEOPLE WITH

SPEECH AND LANGUAGE IMPAIRMENTS IN THE PROCESS OF

DECISION-MAKING CONCERNING THEIR EDUCATION
We are very grateful to you for the information you provided in the questionnaire we circulated to
parents and professionals in 2001. Respondents gave a lot of interesting information about children’s
involvement in annual review meetings for the Record of Needs, but less about their involvement in
decisions affecting their everyday schooling. You were kind enough to say that we could get in touch
with you at a later stage if we needed further information. We would now like to know more about
children’s individualised educational programmes (IEP). We would be most grateful if you would
complete the accompanying supplementary questionnaire. Thank you very much for your help with
this.

Hilary McColl
Research Assistant

SUPPLEMENTARY QUESTIONNAIRE
Setting, monitoring and reviewing educational targets.

Age of the children you work with

Type of school you work in: (primary/secondary mainstream/with speech and language unit etc.)

Please briefly describe your role in target setting, with particular regard to IEPs.

Setting targets The IEP sets out educational targets for children to aim for in school.

How are targets selected?

Who decides what the targets will be?

Is the child involved in deciding what the targets will be?

If so, in what way? How is this managed?

If not, why not?
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Is the child’s parent/carer involved in setting the targets?

If so, in what way? How is this managed?

If not, why not?

Monitoring and reviewing targets

Who is responsible for making sure that the child is making good progress towards the targets?

How often are the targets reviewed?

Is the child involved in reviewing the targets?

If so, how? How is this managed?

If not, why not?

Is the child’s parent/carer involved? If so, how? How is this managed?

If not, why not?

Please use this space or a blank sheet of paper to record any views you may have on the target
setting process as it affects your school.

Thank you for your help. Please send the completed questionnaire, in the SAE provided, to
Hilary McColl, at Creagan, Perth Road, Carsie, Blairgowrie PH10 6QW. (Phone 01250
872681).
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About Afasic

Afasic is the UK charity representing
children  and young adults with
communication impairments, working for
their inclusion in society and supporting
their parents and carers.

Founded in 1968 to raise awareness of
speech and language impairments and
provide support to the families of children
affected by SLI, Afasic works to extend
knowledge and understanding of these
conditions and help ensure that the
special educational needs of children
affected by them are met.

© Afasic

Helpline: 0845 3 55 55 77 (local call rate)
Website: www.afasic.org.uk

Afasic Scotland

Director Ann Auchterlonie
93 Denoon Terrace
Dundee DD2 2DG

Phone: 01382 666 560
Fax: 01382 641 177
Email: scotland@afasic.org.uk

Afasic provides direct support

e to children and young people through
a programme of activities designed to
encourage personal and social
communication skills

e to parents and carers through
information services and a network of
local groups

e to professionals through training
opportunities and publications

Afasic actively promotes collaborative
working and the sharing of good practice.

Afasic UK

50-52 Great Sutton Street
London
EC1V 0DJ

Phone: 020 7490 9410
Fax: 020 7251 2834
Email: info@afasic.org.uk





